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1. INTRODUCTION 
Government has agreed on 12 outcomes as a key focus of work between now and 2014. Each outcome has a limited number of measurable outputs with targets. Each output is linked to a set of activities that will help achieve the targets and contribute to the outcome. Each of the 12 outcomes has a Delivery Agreement which in most cases involves all spheres of government and a range of partners outside government. Combined, these agreements reflect government’s delivery and implementation plans for its foremost priorities.

This Delivery Agreement is a negotiated charter which reflects the commitment of the key partners involved in the direct delivery process to working together to undertake activities effectively and on time to produce the mutually agreed-upon outputs which in turn will contribute to achieving outcome 1, ‘improved quality of basic education’. 

The Delivery Agreement provides detail to the outputs, targets, indicators and key activities to achieve outcome 1, identifies required inputs and clarifies the roles and responsibilities of the various delivery partners. It spells out who will do what, by when and with what resources. The outcomes apply to the whole of government and are long term. While the Delivery Agreement may contain longer term outputs and targets, it also includes outputs and associated targets that are realisable in the next 4 years.

It also considers other critical factors impacting on the achievement of outcome 1, such as the legislative and regulatory regime, the institutional environment and decision-making processes and rights, the resources needed and re-allocation of resources where appropriate. 

This Delivery Agreement will be reviewed annually in the light of learning by doing and monitoring and evaluation (M&E) findings. Accordingly it will be refined over time and become more inclusive of the relevant delivery partners.
In achieving the outputs of the outcome the following will form the core activities of the Agreement

· Over the MTSF the Department seeks to improve overall learner outcomes to 60% at key exit grades (Grade 3, 6, 9 & 12)
· Improve performance in Numeracy, Literacy, mathematics and Science 
· Doubling the number of candidates attaining university entrance requirements from 6 556 to 13 112 
· Setting a solid foundation for learning through provision of quality ECD programmes in Grade R and below (pre Grade R)
· Tackling the infrastructure backlog, especially ensuring that there are enough classrooms in places where they are mostly needed, basic sanitation, water, electricity and fencing  
· Ensuring that teachers are in class, on time, all the time, teaching
· Improve teacher development programmes and teacher performance systems 
· Involvement of parents and stakeholders
· Provisioning of social support programmes i.e. National School Nutrition, Scholar Transport, Life Skills, HIV and AIDS Programmes and Implementation of the No-Fee Schools Policy.
2. HIGH LEVEL STATEMENT
Millennium Development Goal 1 is to reduce poverty around the world. For the South African government, reducing poverty is also a central concern. In the South African context of high unemployment coupled with a widely recognised skills shortfall, reducing poverty is to a large extent a matter of giving South Africans a better educational start in life. This is why basic education features strongly on the 2008 election manifesto of the ruling party, and why access to quality education has been a priority amongst democratic South Africans for decades, as reflected in, for instance, the 1955 Freedom Charter. The 1996 Constitution makes basic education a basic right. In 2010, as part of a major overhaul of government’s planning systems, improving the quality of basic education was declared ‘Outcome 1’ of a total of 12 outcomes representing the top priorities for government. 

It is widely recognised that the country’s schooling system performs well below its potential and that improving basic education outcomes is a prerequisite for the country’s long-range development goals. Hence the 2008 election manifesto refers to the need for a major renewal of South Africa’s schools. In the 2010 State of the Nation Address, the President referred to the vital role of the education system in improving productivity and competitiveness in the economy. The President also underlined that ‘our education targets are simple but critical’. The need is fairly straightforward as far as the basic education sector is concerned. Our children and youths need to be better prepared by their schools to read, write, think critically and solve numerical problems. These skills are the foundations on which further studies, job satisfaction, productivity and meaningful citizenship are based. 

Whilst is seems true to say that there has not been enough ongoing monitoring of the schooling system, a number of important reviews of the system that have been produced over the years and these have played an important role in informing the policy positions of government with respect to schools. These positions are also informed by the experiences of over a decade of governance in a democratic South Africa, experiences which have seen major successes (for instance with respect to access to schooling amongst the poor) but also disappointments (in particular insufficient quality improvements with respect to the schooling of the poor). This section sums up the key challenges facing the schooling system as expressed in reviews of the sector and the policy documents of government. 

Improving educational quality in schools in the sense of improving learning outcomes stands out as the greatest challenge. Without substantial improvements in learning outcomes, the future development of the country will be seriously compromised. This explains the strong emphasis in most recent policy documents on improving learning outcomes. The Ten Point Plan for schools, produced in the run-up to the 2009 elections and endorsed by the Minister as an important point of departure, emphasises better quality learning and teaching in early childhood development (ECD) and primary schooling. The 2008 election manifesto highlights better learning outcomes in key subjects such as mathematics, science, technology and languages. 

The 2009 Medium Term Strategic Framework (MTSF), which lays out government’s overall strategies for the 2009 to 2014 term, stresses the importance of knowing how well or how poorly we are doing through ongoing monitoring of educational quality and participation in standardised international testing programmes such as SACMEQ and TIMSS. In the 2010 State of the Nation Address, the President made a commitment toward an ongoing national system of standardised testing in Grades 3, 6 and 9. As pointed out in government’s 2009 Green Paper on national strategic planning, planning is virtually meaningless unless there is effective monitoring of progress and reliable information with respect to key indicators. Moreover, if people know there is monitoring, for instance through regular assessments of educational quality, a sense of accountability is strengthened. Everyone, from learners to education administrators, needs to feel that his or her good efforts will be reflected in reports that reliably measure progress and, conversely, everyone should know that poor performance will not go unnoticed. The 2009 MTSF advocates measureable targets in education all the way down to the level of the school. 

The emphasis on improving learning outcomes is not new, but in recent years it has intensified, in particular as far as outcomes below the Grade 12 level are concerned. A milestone in this regard was the 2008 Foundations for Learning policy document
, which introduced clearer specifications on what teachers should teach, the materials learners need and how the monitoring of progress should occur. Much of what is said in the Action Plan builds on Foundations for Learning.  

Recent policy reviews and policy statements acknowledge the considerable successes South Africa has experienced in improving access to basic education. To illustrate, the average highest school grade completed for 20 year old South Africans improved from 9.5 grades in 1995 to 11.2 grades in 2009  (the highest this statistic can reach is 12.0 grades, which would mean everyone completed Grade 12). By 2009, 98.5% of children aged 7 to 15 and 98.8% of children aged 7 to 14 were enrolled in a school (if compulsory schooling were fully implemented the second statistic would have to be 100% - learners may legally leave school if they are 15 and turned 15 in the previous year). South Africa’s performance in terms of access to schooling is close to the best amongst middle income countries. Whilst there is a small gap that must be closed with respect to compulsory schooling and we want to see more learners completing Grade 12 successfully, insufficient access to schooling is not the primary challenge for South Africa. Rather, it is the quality of learning outcomes, where South Africa’s performance is the almost the lowest amongst all middle income countries (counting those countries where such statistics are available). Yet even if enrolments are not the primary challenge for the schooling system, it is important not to let efforts in this area slacken. Day to day attendance of learners is below what it should be, around 200,000 children do not get to attend school at all and dropping out in Grades 9, 10 and 11 represents lost opportunities for thousands of youths each year. Moreover, pressure to improve learning outcomes, which is necessary, can have the unintended effect that schools pay less attention to enrolling learners who do not perform well. The authorities and communities need to monitor that this does not occur. 

Whilst arguments can be made for marginal increases with respect to certain items in the public budgets for schools, overall there is no serious public under-expenditure problem in South Africa’s schooling system. Public spending on primary plus secondary schooling as a proportion of GNP in South Africa compares well to what occurs elsewhere. In South Africa the figure is 4.0%, against an average of 3.1% for developing countries and 2.9% in Sub-Saharan Africa.. 

If improving learning outcomes is the key challenge for South African schools, then how can this be achieved? The many different studies that have attempted to answer this question tend to point to the same underlying problems. In particular, it is clear that in many schools and classrooms the way teaching occurs must change. The Ten Point Plan includes the point ‘Teachers are to be in class, on time, teaching and making use of textbooks’. This echoes the ‘triple T’ of the Quality Learning and Teaching Campaign (QLTC), a multi-stakeholder campaign, which underlines the importance of ‘teachers, textbooks and time’ in improving learning. 

The 2008 election manifesto points to government’s commitment to raising the status of teachers in society through better in-service training, resulting in more motivated and capable teaching, coupled to further improvements in the conditions of service of teachers. The 2009 MTSF restates government’s commitment towards in-service teacher training packages that are more flexible and can be adapted to address the specific needs of individual teachers. 

With regard to textbooks, the Minister has emphasised that whilst the development of teaching materials by teachers themselves can have positive effects, in general ‘the textbook is the most effective tool to ensure consistency, coverage, appropriate pacing and better quality instruction’. Good textbooks must become more available to learners and teachers and should be used to a greater extent. 

On the use of time, the 2009 MTSF underlines that time is like any other resource and that there needs to be proper accountability around the use of publicly funded teaching and learning time. In other words, when teaching and learning time is lost, this should be noticed and should be a cause for concern. If a teacher does not complete his or her programme for the year, then clearly the learner will be disadvantaged in future grades. The curriculum, which is currently undergoing critical changes, has imposed too many administrative tasks on teachers and has not been sufficiently clear on what the teaching and learning priorities are. At least for Grades 4 to 6, the curriculum has required too much to be covered within one year. 

Quality early childhood development has the ability to improve learning outcomes throughout primary and secondary schooling and for this reason expanding ECD has been a government priority for many years. The 2009 MTSF envisages that by 2014 the process of universalising access to Grade R should be complete. 

Improving learning outcomes requires leadership and vision on the part of government, but international experience has shown that this is not enough. There must be a sufficient degree of agreement and commitment amongst the various stakeholders. Plans must be widely consulted and all stakeholders should be involved in interpreting the data emerging from the monitoring systems. The 2009 MTSF refers to the need for a ‘social contract’ between government, teacher unions, teacher training institutions, parent and SGB organisations, business and civil society organisations. The Action Plan and Schooling 2025, which are the outcome of many rounds of discussions between government and non-government stakeholders, is an important element of the social contract. South Africa is fortunate in having relatively well developed stakeholder consultation structures such as the Education Labour Relations Council (ELRC) and the QLTC. The challenge is to make use of these structures effectively. 

The above provides only a summary of some key challenges facing the basic education sector. More details, for instance relating to management challenges at the school and district levels, are provided in the remainder of this Delivery Agreement and the Action Plan. 

At a fundamental level, a challenge for the basic education sector is to accept that certain things must change in the interests of the future of South Africa and that there cannot be ‘business as usual’. However, this is not the same as saying that there needs to be fundamental change to the system of policies governing schools. 
3. IDENTIFICATION OF DELIVERY PARTNERS
The signatories to this agreement are the Member of the Executive Council for Education and 6 Members of the Executive Council, as listed below:

· Department of Agriculture, Rural Development and Land Administration (DARLA). The special nature of problems experienced by rural schools has been widely recognised. However, the education problems cannot be viewed in isolation and challenges must be met within the context of cross-sectoral rural development programmes. The Department also collaborates with this Department with regard to the establishment of sustainable food gardens at schools.

· Department of Social Development (DSD). This department is primarily responsible for early childhood development services below Grade R, whilst the Department of Education takes responsibility for Grade R. Clearly, collaboration between the two departments is vital.  

· Department of Health (DoH). There is a long history of collaboration between the health and education sectors in, for instance, ensuring that learners receive the right nutrition on a daily basis. 

· Department of Culture, Sport and Recreation (DCSR). The Department of Education collaborates with this Department with the resourcing of schools with library materials and provisioning of reading programmes like fundza for fun.

· Department of Safety Security and Liaison (DSSL). The Department of Education and the Department of Safety, Security and Liaison are currently working on a number of joint projects to promote the safety of everyone at school and the combating of school violence. 

· Department of Public Works, Roads and Transport (DPWRT). This department plays a role with regards to the delivery of the physical infrastructure at schools and the provision of publicly funded scholar transport to historically disadvantaged learners living far from their schools. 

· Department of Cooperative Governance and Traditional Affairs (CoGTA). Programmes to improve services at the local government level are critical for better access to electricity, water and sanitation amongst schools. 

The signatories to the agreement form the core team of delivery partners. However, their work is dependent on good relations and ongoing collaboration with many organisations, a selection of which is listed below.

The following stakeholder bodies:

· The teacher trade unions. Teachers are at the heart of the schooling process and good relations with their representative bodies must be a continual aim of government. 

· Organisations representing school governing bodies. These organisations can be regarded as representing the key ‘clients’ of schools, namely parents. 

· Organisations representing the business sector. The business sector is an important stakeholder both in terms of its corporate social investment and its interest in achieving a more educated workforce.

· Labour unions in general. Workers are important stakeholders insofar as they may have children in schools and because a better educated workforce generally means that workers rights are respected to a greater degree. 

The following statutory bodies and parastatals:

· South African Council for Educators (SACE). SACE, as the statutory professional body for all schools-based educators, plays a vital role in defining and promoting professional conduct amongst teachers. 

· Higher Education Institutions, in particular Faculties of Education, which carry much of the responsibility for the quality of the training of school teachers and principals. 

· ETDP SETA (Education, Training and Development Practices Sector Education and Training Authority). This body has an important role to play in terms of the in-service skills development of educators in schools. In 2009 it hosted the crucial Teacher Development Summit. 

· Human Sciences Research Council (HSRC). The HSRC has been at the forefront of educational research in the country. 

The following organs will play an oversight and support role in the delivery and realisation of the outputs of the Agreement:

· Department of Finance (DoF). As the Department with Provincial purse, it is therefore vital that the Department supports the delivery of key programmes as listed in Agreement.

· The Office of the Premier (OTP). This Office is key in monitoring and supporting the implementation of programmes.

4. LINKING OUTPUTS TO OUTCOME 1
Outcome 1 has been broken down into four outputs, which are explained below. Below these four outputs are eight sub-outputs.
In education there cannot be a neat hierarchy of cause and effect because causality occurs in many directions simultaneously. For instance, better support services on the part of districts directed at schools improve the system of accountability (output 4) whilst at the same time improving the quality of teaching and learning (output 1). It is important that these complexities be understood when interpreting the structure of this Delivery Agreement.  

4.1 Output 1: Improve the quality of teaching and learning

A number of international testing programmes, such as TIMSS, PIRLS and SACMEQ, have demonstrated that South Africa’s learner performance in reading, writing and mathematics is well below what it should be. For instance, the 2006 application of PIRLS showed that South African Grade 5 learners perform considerably worse in reading than Grade 4 learners in Indonesia and Trinidad and Tobago. The national Systemic Evaluation programme and the Grade 12 examinations have also demonstrated that learner performance is well below what one would expect given the resources available to the schooling system. Clearly, there is a need for teaching and learning to improve. If this happens, not only will learners know more at the end of each school year, they are also more likely to remain in school for longer. 

4.2 Output 2: Undertake regular assessment to track progress

A key problem in the past has been that there has been insufficient measurement of the quality of teaching and learning below Grade 12. Without sufficient monitoring of what learners learn, it is not possible for parents and district officials, or indeed teachers themselves, to know what action needs to be taken. In 2008, in line with best practices in other developing countries, the national department introduced universal and standardised testing in Grades 1 and 6, within the Annual National Assessments (ANA) programme. In 2010 Grade 9 will also be included within the programme. It is envisaged that ANA will expand and improve and become a cornerstone of quality improvements in South Africa’s schools, providing important information on learning and its context to teachers, parents, district officials and the country as a whole. Targets based on performance in ANA have already been set at the national and provincial levels. Moreover, targets based on performance within international testing programmes have been determined. 

4.3 Output 3: Improve early childhood development

Evidence points towards the benefits of pre-Grade 1 schooling in improving learning outcomes throughout primary and secondary schooling. Essentially, if children are given a good educational foundation early in life, they find it easier to learn beyond Grade 1. For many years, additional funds have been devoted to expanding Grade R and early childhood development (ECD) below Grade R. This has resulted in major improvements, in particular with respect to the access of children from poor households to Grade R. It is envisaged that Grade R will be universal by 2014. However, the task of improving the quality of Grade R and ECD generally is a task that will extend beyond 2014. 

4.4 Output 4: Ensure a credible outcomes-focussed planning and accountability system

Weak management practices at the provincial and district levels are a hindrance in achieving the overall outcomes envisaged for the basic education sector. To this end, rigorous province wide monitoring systems that provide the necessary and relevant information should be established. 
5. UNPACKING OF OUTPUTS AND IMPLEMENTATION THEREOF
5.1. OUTPUT 1: IMPROVE THE QUALITY OF TEACHING AND LEARNING

5.1.1. Problem Statement 
· The central problem in the South African basic education system (or schooling system) is poor quality learning outcomes, key to the process of improving learning outcomes is teachers. 

· The capacity of teachers to deliver the service needed is inadequate, the management of workload of teachers is cumbersome and causes frustration amongst teachers, and the systems whereby teachers are accountable to the employer and school communities are weak or poorly designed. 

· The Province has many backlogs with regards to key educational support programmes that have to be implemented in the immediate term if we are to holistically realise the improvement of learner outcomes objective. These range from infrastructure provisioning to general leaner wellbeing challenges.

· It is therefore imperative for the province to expedite the implementation of programmes like the eradication of mud & unsafe structures and establish comprehensive schools with hostel facilities for needy learners. 
5.1.2. Key Activities
· The supply and delivery of Lesson plans for Grade 1-9, Grd 1-6 workbooks, Grd 7-12 workbooks and teacher manuals will be handled by DBE, however as a province we will make the necessary follow ups and give support to ensure that 100% delivery and that these are delivered on time.
· LTSM provision for the Province, stationery and top-up textbooks should be delivered to schools by November each year and the target is to deliver top-up textbooks at 12%, 100% textbooks supplies in line with revisions in the Curriculum and 100% stationery.

· Schools, circuits and regions must do audits on shortages and submit school orders on time by March in the year preceding implementation. All LTSM orders will be placed with the publishers by July of every year 
· Key to the improvement of teaching and learning is the upgrading of 12 127 educators in order to meet the REQV 14 requirement by 2014
· Teachers should be present at school teaching for at least seven hours and should arrive at school on time.
· Training material should be developed & Training conducted for all SMT’s in all schools, so as to enhance the leadership capacity of our schools managers. 
· Proper governance structures should be in place in every school, so as to monitor the schools performance. Support from the parent community is very vital in improving learner outcomes

· Training all newly appointed school principals on basic school management principles and register 100 principals on a school leadership qualifications in the 2010/11 financial year.
· In collaboration with the Department of Safety, Security and    Liaison, implement vigorous School Safety Road Shows and campaigns
· Implement the Hlayiseka Early Warning system as part of the mechanisms to respond to schools safety challenges, including the national search and seizure policy.
· Developing more focused capacity building programmes for SMTs, particularly on the code of conduct, conflict management & related issues.
· Increase the number of learners benefiting from the National School Nutrition Programme – in line with national policy pronouncements
· The establishment of school food gardens is crucial for communities to be able to sustain the programme
· In preparation for the devolving of NSNP to SGBs, SGBs will be trained on the management of the programme during the 2011/12 financial year.
· Improve the grade 12 pass rate through  purposeful intervention programmes like Winter Schools, Saturday classes and dedicated media Programmes.

· Intensify the eradication of all 254 mud and unsafe structures infrastructure programme and complete these by December 2010.
· Th Building 4 (2 schools in 2011/12 phase 1) comprehensive schools (Donkerhoek, Amsterdam, Mbombela, Emakhazeni) – e establishment of 4 comprehensive schools with hostel facilities in 3 districts, phase one to be completed by the end of 2010/11 financial year.
· Accelerate schools infrastructure delivery to achieve at least basic minimum functionality in all schools:  Rehabilitating and bringing 300 schools to     basic     minimum functionality levels 
· Together with DPWRT provide safe scholar transport services to all needy learners in the Province
· Provide continued support to all no fee schools and disburse the funds in accordance with approved policies & guidelines.
· Extending the Life skills, HIV and AIDS programme by turning more schools into nodes of care & support, rigorously implement empowerment programmes on sexuality and substance abuse for both the educators and learners.
5.1.3. IMPLEMENTATION PLAN

	Output 1
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	Improve the quality of teaching and learning 

	Teachers are present at schools for at least 7 hrs and are teaching. 
	3,5 hours (national) 
	7 hours spent in class teaching 
	7 hours spent in class teaching 
	N/a 
	N/a 
	Learner, teacher and parent formations 
	Advocacy and implementation of programme

	
	Grade R-12 standard set of text books & stationery on time. 
	90% standard set of text books & stationery on time. 
	100% standard set of text books & stationery on time. 
	100% standard set of text books & stationery on time. 
	R803M 
	R218M 
	Central supply chain 


	Issuing of the Tender Bulletin on time. Managing the tender cycle with integrity and within the correct prescripts 

	
	Average % scores attained by teachers in IQMS evaluations 
	Average  scores attained  by educators in IQMS  is 70% 
	Increase average  scores attained  by educators in IQMS to 95%
	Increase average  scores attained  by educators in IQMS to 74%
	R32m 
	R12M
	Higher Education Institutions 

	Scholarships / bursaries; content development and improvement of quality


	Output 1
	Indicator/ Measure
	Baseline
	5-yr Target
	2010/11 Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	School safety
	School safety programmes implemented in schools 1 933
	0 
	1 933 schools
	1 933 schools
	R12M 
	R3.6M
	DSSL 
	School safety improvement programmes 

	Eradication of mud & unsafe structures
	254 mud & unsafe structures eradicated by December 2010 
	254 mud & unsafe structures 


	N/A
	235 – DPWRT
19 – IDT 
	0 
	R215M 

R53M (IDT)
	DPWRT 

	Timeous delivery of infrastructure

	4 Comprehensive schools 3 districts
	Complete 4 comprehensive schools with hostel facilities in 3 districts  


	0 
	N/A
	Phase 1 of 1(Donkerhoek) of the 4 comprehensive schools completed
	R294M 
	R196 M
	DPWRT 

	Timeous delivery of infrastructure

	503 ASIDI Schools
	Phase 1: Emergency Rehabilitation to ensure that the schools are safe and to preserve the existing assets.
	300 Schools currently below basic functionality to optimum functionality
	300 Schools
	1
	R6.6b 
	R435M
	DBE

DPWRT

Contractors
	Funding

Actual Delivery of Programme


	Output 1
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	NSNP
	Learners in Q1-3 schools fed for 196 days
	623 313
	All Q1-3 primary & secondary schools
	723 051primary and secondary schools learners
	R 1 ,422bn 
	R354M
	DOH
	Inspection of food and cooking utensils

	
	Devolving of  NSNP to SGBs
	SGB’s monitor the supply and cooking of food
	SGB’s should be able to handle the function in its entirety
	Stipend paid to 3 476 Food handlers accurately and on time.

Cooking utensils procured and supplied to all deserving schools
	R93M

0
	R22M

R11M


	Parent formations
	Advocacy and implementation of programme

	
	Establishment of sustainable food gardens in all quintiles 1 to 3 schools
	114 gardens established 

896 maintained
	All quintile 1 to 3 schools with sustainable food gardens
	160 food gardens established
	
	R350 000
	DARDLA 
DWA
	Establishment of sustainable food gardens

Water supply


	Output
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	No Fee schools
	Implementation of no fee policy in all  quintile 1 to 3 schools
	479 511 learners in 952 schools
	Subject to Ministerial pronouncements


	710 569

learners
	R146M 
	R38.6M 
	Provincial treasury
	Adequate funding

	Scholar transport
	Safe & reliable Scholar Transport
	71 891
	All needy learners


	71 890
	R1 049 833 BN (DPWRT) 
	R354M (DPWRT)
	DPWRT 

	Implementing and managing the programme

	Life Skills, HIV and AIDS
	Life Skills, HIV and AIDS programmes to 3200 learner and 4620 educators implemented
	2672 learners & 3 671 educators
	All schools turned into nodes of care & support


	3200 learners and 4620 educators
	R52m 
	R15,3m
	Soul City, NGO’s, DSD 

	Soul Buddyz Programmes. Overall roll out of all Life skills, HIV and AIDS programmes, food parcels



5.2. OUTPUT 2: UNDERTAKE REGULAR ASSESSMENT TO TRACK PROGRESS

5.2.1. PROBLEM STATEMENT

· South Africa’s literacy and numeracy levels are extremely low, well below the standard of international peers. Mpumalanga Province stood at average baselines of 32% for both Literacy and Numeracy of Grades 3, 6 and 9. 

· Poor teacher quality and availability contributes strongly towards the poor levels of mathematics and language achievement, for example, Mathematics Grade 1-3 and Grade 4-6 teachers scored less than 50% when tested on the curriculum that they teach (SACMEQ study).

· The introduction of the Annual National Assessments (ANA) programme in 2008 have put South Africa in a better position to improve educational quality 

5.2.2. KEY ACTIVITIES

· Conduct curriculum coverage assessments by visiting each of the 1 933 schools at least once per annum

· An assessment of literacy and numeracy through an annual independently moderated test for all children at grade 3, 6, and 9 will be conducted by DBE in 2010.

· Organise content knowledge development programmes for educators and assess the implementation thereof.
· Provide more support material and resources to needy schools
· Strengthening clusters through regular monitoring and motivational programmes, organize external experts, reward good performing schools
· Strengthen the Provinces capacity to administer all examinations, particularly the Gr12 exams
· Ensure learners  are in class on time learning
5.2.3. IMPLEMENTATION PLAN
	Output 2
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	Undertake regular assessment to track progress 


	% of grade 3 learners functioning at the required level in Literacy 


	32%
	60%
	42%
	R15M
	R800,000TH
R28m (QIDS UP), 
	DBE, Print and electronic media (SABC), DCSR 

	Policy development, mediation, implementation and assessments. Funding of special projects, Media programmes,  Libraries, Library materials and reading programmes, fundza for fun 

	
	% of grade 3 learners functioning at the required level in Numeracy 
	31%
	60%
	42%
	
	
	
	

	
	% of grade 6 learners functioning at the required level in Language 


	33%
	60%
	40%
	R16M
	R600,000TH
	DBE, Print and electronic media (SABC), DCSR 

	Policy development, mediation, implementation and assessments. Funding of special projects, Media programmes, Libraries, Library materials and reading programmes, fundza for fun 

	
	% of grade 6 learners functioning at the required level in Maths 
	32%
	60%
	50%
	
	
	
	


	Output 2
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	Undertake regular assessment to track progress 


	% of grade 9 learners functioning at the required level in Language 


	No Data
	60%
	50%
	R16M

R38,16M

DCSR (library materials)
	R 600,000TH 

R12M 

DCSR

(library materials)
	DBE, Print and electronic media (SABC), DCSR 

	Policy development, mediation, implementation and assessments. Funding of special projects, Media programmes, Libraries, Library materials and reading programmes, fundza for fun 

	
	% of grade 9 learners functioning at the required level in Maths 
	No Data
	60%
	50%
	
	
	
	

	
	No. of learners qualifying to study at Bachelors level after Grade 12 
	6556 learners 
	13 112 learners 
	7867 learners 
	R342M 
	R 38M
	DST, NGOs, Print and electronic media (SABC), MEDT  
	Science Kits/ equipment/ material. Quality promotion, advocacy campaigns, Media programmes, Teacher empowerment programmes

	
	Mathematics passes


	9596 learners 
	16 515 learners 
	10 980 learners
	
	
	
	

	
	 Physical Science passes 
	5979 learners 
	11 958 learners
	6 500 learners 
	
	
	
	


5.3. OUTPUT 3: EARLY CHILDHOOD DEVELOPMENT

5.3.1. PROBLEM STATEMENT

· The provisioning of quality ECD in Mpumalanga is not at acceptable levels, this is important if we are to achieve the desired learning outcomes in the long term. 
· There are 377 000 learners in the 0-4 age cohort that needs to access ECD services but the lack of appropriate funding prevents all children in the said age group from benefiting from these services.
· This is exacerbated by the lack of infrastructure, lack of play equipment (e.g. jungle gyms) and materials to stimulate the child cognitively, emotionally, socially and physically
5.3.2. KEY ACTIVITIES

· Capacitation programmes for all ECD practitioners with relevant and accredited service providers. Through training increase the number of qualified ECD practitioners
· Mass scale advocacy campaigns in partnership with municipalities and other sector departments
· Provision of relevant physical infrastructure for ECD in schools
· Provision of social support in the form of grants, counselling and food packs to orphaned and vulnerable children.
5.3. IMPLEMENTATION PLAN
	Output 3
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	Early Childhood Development 


	Increase in number of children who participate in ECD prior to Grade R level 
	30 808 Children
	75 075

Children
	 41 963 Children

 
	R432M

R620M (DSD)


	R124M

R136M (DSD)


	DSD, DOH, MEDT, Higher education institutions , ETDP SETA, OTP (Office of the Rights of the Child), Home Affairs, OSD, ECD Congress, Private Providers
	Social care & support, Immunisation of children and health inspection. Lobby funding / training of practitioners. Capacitation of Practitioners, re-skilling and professionalization of the sector. Issuing of birth certificates. Indentify programmes and interventions to assist children with disabilities, Do PCR to all HIV exposed babies, provide Antiretroviral therapy to legible children, Assess learners in Grade R/1 for vision, hearing and, gross loco-motor dysfunction

	
	No. of children registered to Grade R as % of the age 5 population cohort 
	62 025 learners 
	96 000 learners 
	72 000 learners
	
	
	
	

	
	No. of schools offering Grade R 
	880 Schools 
	1 200 Schools 
	1 070 Schools 
	
	
	
	

	
	% trained staff to standard levels 
	20% 
	100% 
	40%
	
	
	
	

	
	Improve provisioning of material to ECD institutions 
	1050
	1 309 ECD institutions


	1050 ECD institutions
	
	
	
	

	
	No of ECD relevant Grade R classrooms
	1
	  90 Schools
	  19 Schools
	R36M 
	R12M 
	DPW&RT, Municipalities, COGTA 

 
	Infrastructure Delivery; EPWP. ECD infrastructure, provisioning of land and municipal services


5.4. OUTPUT 4: ENSURE A CREDIBLE OUTCOMES-FOCUSED PLANNING AND ACCOUNTABILITY SYSTEM 

5.4.1. PROBLEM STATEMENT

· Weak management practices at the provincial and district levels are a hindrance in achieving the overall outcomes envisaged for the basic education sector. 
· To this end, rigorous province wide monitoring systems that provide the necessary and relevant information should be established. 
5.4.2. KEY ACTIVITIES

· Establish adequate resources and capacity in districts to effectively support schools as well as strengthening our systems

· Come up with a functional, operationally efficient head office structure, a fit for purpose structure to deal with policy, planning and monitoring of educational programmes

· Ensure that all bureaucracies are capable of direct support, ensuring accountability and undertaking required interventions

· The development of the sector long term plan, the schooling 2025 requires that at a provincial level we align our plans to the schooling 2025

· The entire system of 27 goals and 38 indicators is the essential framework for a more integrated and focussed system of planning and accountability for the basic education sector. 
5.4.3. IMPLEMENTATION PLAN

	Output 4
	Indicator/ 

Measure
	Baseline
	5-yr Targets
	2010/11 

Targets 
	MTEF Budget
	2010/11 Budget
	Key Partners 
	Contribution from key partners 

	Ensure a credible outcomes- focused planning and accountability system 


	Review the department’s organogram
	Existing organogram
	None
	Finalise and implement
	None
	R200 000
	DPSA, OTP
	Providing guidelines,  monitor and support the development and finalisation of the organogram


6.  SIGNATORIES
The following are the signatories to this Delivery Agreement and hence commit themselves towards achieving the desired outcomes and outputs of this document. 

SIGNATURE:    __________________________________    DATE: ______________2010

MRS MR MHAULE, MPL, MEMBER OF EXECUTIVE COUNCIL FOR EDUCATION

SIGNATURE:    __________________________________    DATE: ______________2010

MRS KC MASHEGO-DLAMINI, MPL, MEMBER OF EXECUTIVE COUNCIL FOR AGRICULTURE, RURAL DEVELOPMENT AND LAND ADMINISTRATION

SIGNATURE:    __________________________________    DATE: ______________2010

MR MB MASUKU, MPL, MEMBER OF EXECUTIVE COUNCIL FOR COOPERATIVE GOVERNANCE AND TRADITIONAL AFFAIRS

SIGNATURE:    __________________________________    DATE: ______________2010

MS MNS MANANA, MPL, MEMBER OF EXECUTIVE COUNCIL FOR CULTURE, SPORT AND RECREATION

SIGNATURE:    __________________________________    DATE: ______________2010

MRS DG MAHLANGU, MPL, MEMBER OF EXECUTIVE COUNCIL FOR HEALTH AND SOCIAL DEVELOPMENT

SIGNATURE:    __________________________________    DATE: ______________2010

MR VR SHONGWE, MPL, MEMBER OF EXECUTIVE COUNCIL FOR SAFETY, SECURITY AND LIAISON

SIGNATURE:    __________________________________    DATE: ______________2010

MR RC MKASI, MPL, MEMBER OF EXECUTIVE COUNCIL FOR PUBLIC WORKS, ROADS AND TRANSPORT
� Government Notice 306 of 2008.
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