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INTRODUCTION 

 

The MEC for Education, Mrs Reginah Mhaule, in her keynote address at the release of 

the Grade 12 results on the 7th of January 2010 promised to convene stakeholder 

forums to discuss learner attainment strategies following a drop in the performance of 

learners in all grades, especially Grade12.  The first stakeholder forum was convened 

on the 19th of January at Emalahleni with all stakeholders in the province.  The second 

stakeholder forum was convened on the 26
th

 of January in Bushbuckridge Region now 

known as Bohlabela District which obtained the lowest Grade 12 results in the 2009 

year-end results.   

 

The Department of Education used those recommendations as well as analysis of 

strategies used in other provinces and countries to develop a provincial learner 

attainment strategy, which seeks to improve learner performance across the system.  

The strategy strives to achieve a sustainable improvement of learner performance in the 

long -term as well as an improvement in the pass rate of the 2010 cohort of Grade 12 

learners in the short- term. 

 

In addition to this, the Minister of Basic Education, Mrs Angie Motshekga, declared that 

there would be a plan for schools in South Africa called Action Plan to 2014, and that 

this would form part of a larger vision called Schooling 2025. It is important that all 

stakeholders in education should know about the Action Plan and Schooling 2025. The 

Plan is important because it does not only map out what the government will be doing to 

make Grades R to 12 schooling better, but also because it explains how 

everybody(including stakeholders) can contribute towards making the goals of the Plan 

and Schooling 2025 a reality. 

The Action Plan explains the 27 national goals that lie at the heart of the plan. Thirteen 

of these goals are output goals dealing with better school results and better enrolment 

of learners in schools. The remaining 14 goals deal with things that must happen for the 

output goals to be realised. The goals do not capture everything that must be done, but 

experience has shown that for a plan to work it is important to identify a few key goals 

that can guide everyone. For all the goals in the plan, it is explained what government is 

doing or is supposed to do and it is explained what ought to be done by everybody else 

towards the attainment of quality public education the country has been yearning for.  
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PURPOSE OF THE INDABA 

 

The purpose of the Education Indaba is to: 

 

· Consult with stakeholders on the attainment of the 2014 targets in the Schooling 

2025 plan; and discuss 

· Discuss the five pillars of the schooling transformation and reform strategy (STaRS) 

viz. Early Childhood, Literacy and Numeracy, Mathematics, Science and 

Technology, Matric improvement as well as Dealing with dysfunctional schools; 

· Discuss the offering of FET Colleges and ABET programmes;   

· Discuss all support programmes; and  

· Discuss internal assessment practices in the province. 

 

EXPECTED OUTCOMES 

At the end of the Indaba the following outcomes would be attained: 

· Identification of factors that lead to dysfunctional schools. 

· Identification of factors that leads to learner underperformance would be 

identified and mitigation programmes developed. 

· Provincial Education outcomes and deliverables would be clearly defined 

and accepted by  all stakeholders 

· Education targets would be specified and accepted by all stakeholders 

· Roles and responsibilities and timeframes for implementation by 

stakeholders would be clarified and accepted. 

 

KEYNOTE SPEAKER 

 

· Honourable Premier: Mr. DD Mabuza 

 

 

CURRENT STATUS OF THE PUBLIC SCHOOLING SYSTEM IN MPUMALANGA  

  

The education system in the province is characterized by the following: 

  

· Social disadvantages: many parents/guardians are uneducated and/or under-

educated and lack access to information.  
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· Teachers: Quite a number of teachers, especially in the FET band have poor 

subject knowledge and weak pedagogical practice.  

· Dysfunctional schools: Most schools do not achieve acceptable outcomes as they 

are either badly managed and/or poorly supported. 

· Resources: There is a lack of libraries, science laboratories, desks and computers 

in schools. 

· Financial Challenges: The department is facing huge financial challenges that 

resulted from accruals over the past years. The current personnel/goods and 

services split is such that the department battles to provide the bare minimum 

facilities for schools to function optimally. 

 

A closer analysis of learner performance at each sector of the schooling system in the 

province will highlight some of the crucial issues that may benefit discussions in the 

proposed Education Indaba 

 

 

ADULT BASIC EDUCATION AND TRAINING (ABET) 

 

Research conducted nationally in 2007 indicates that 2.8million South African youth 

between ages 18 and 24 were not in school, not employed and unskilled. About 2m 

(71%) had not achieved Grade 12 and 18% did not complete primary education 

(reference).  

 

Provincially, Public Adult Learning Centres are offering ABET programmes limited to 

ABET Levels 1-4 coupled with short accredited skills in selected centres and on a very 

limited scale due to financial constraints. During support visits it has been established 

that the clientele in Public Adult Centres has drastically changed with regard to age. 

Most of the learners in Level 4 are those that have dropped out from the mainstream in 

grades 10,11and 12 because of teenage pregnancy, poverty and other social 

challenges. These learners have no alternative but to settle for an ABET qualification 

(Grade 9) thus studying retrogressively. 

 

Realities on the ground have proven that programmes in Public Adult Learning Centres 

should go beyond the currently offered ABET Level 4 (Grade 9) and offer a variety of 

programmes such as Grade 12, NCV and accredited short skills.  This resonates with  
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the Minister’s directive that FET Colleges must play a major role in transforming Adult 

Education and Training in order to address scarce and critical skills. 

 

As means to address the existing curriculum challenges in the adult education sector, 

the Department will focus on the following: 

 

· Extension and Establishment of fulltime centres in each district. 

· Linking Public Adult Learning Centres to FET Colleges. 

 

These two initiatives should not be seen as exclusively separated from each other but 

inextricably linked and complementing each other. The fulltime centres are perceived to 

be viable if they offer a variety of programmes that address the needs of specific 

communities and open avenues for economic viability. Identification of suitable venues, 

research and needs analysis are prerequisites for these initiatives. 

 

There are two fulltime centres that are already operational in the province.  Thembelisha 

ALC became an uninterrupted double sessions centre starting from 8h00 – 14h00 thus 

operating as a fulltime centre from 2008. Kwaguqa ALC became a model centre offering 

three shifts starting from 8h00 – 20h00. The existing centres operate in their own 

premises.  

 

The Department plans to extend the notion of fulltime centres to Bohlabela and 

Ehlanzeni Districts in 2012. The plan will start in 2011 with activities that do not require 

additional funds.   Below are some of the risks associated with the establishment of 

fulltime centres: 

 

· Inconsistent enrolment in centres 

· Human resource capacity 

· Registration fees in FET colleges 

· Affordability of skills programmes 

· Proximity between fulltime centres and FET colleges/campuses  

 

EARLY CHILDHOOD DEVELOPMENT (PRE-GRADE R AND GRADE R) 

 

As per White Paper Number 5 definition, ECD refers to a comprehensive approach to 

policies and programmes for children from birth to nine years of age with the active  
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participation of their parents, caregivers, practitioners and educators.  For purposes of 

departmental recording, reporting, monitoring and evaluation ECD refers to the 0-6 age 

cohort inclusive of Pre-Grade R (0-4) and Grade R learners.  The Foundation Phase 

specifically indexes learners in the 7-9 age band for provisioning of educational 

stimulation. 

 

The National ECD Audit of 1996 evidenced and elucidated that there were 1 367 ECD 

sites (enrolment of 52 622 in 0-6 age cohort) in the country with 17% school based 

(former Model C /Bophuthatswana pre-primaries), 49% community based and 34% 

home based.   The Department of Education provided a conditional grant from 2001 to 

March 2004, which later became an earmarked funding from April 2004 to implement 

ECD programmes in provinces, transfer subsidies to centres, resource centres with 

LTSM, improved qualifications and conduct advocacy campaigns.  

In a pro-active interventional strategy pivoted on expanding access to ECD services, the 

Mpumalanga Department of Education scaled up ECD provisioning in by adopting a 

multi-pronged approach since 2004 to expand the number of service recipients, 

increase the range of services offered and improve the quality or intensity of services 

offered.  Due diligence has been applied in terms of compliance to White Paper No 5 of 

2001 in terms of its prescripts and regulations and Expanded Public Works Programme 

remit and strategic thrusts of 2003. 

 

The Department has registered the following successes in accelerating the number of 

learners in Grade R centres from 2004: The number of learners in 2004 was 22 901, in 

2005 it increased to 27 299, in 2006 the enrolment was 31 393, in 2007 learners 

increased to 42 729 and in 2008 the total learner enrolment was 52 000, in 2009 the 

total number of Grade R learners was 62 025 while the present enrolment of Grade R 

learners is 72 000.  A 214 % increase in enrollment over a six year period from 2004 to 

2011. 

 

In meeting its commitments to accelerate Pre Grade R Enrolment (0-4 age cohort) the 

number of learners in Pre-Grade R centres in 2006 was 5 505, it increased to 8 454 and 

in 2008 it increased to 10 679, in 2009 the number of Pre-Grade R learners enrolled 

was 16 000 while the present enrolment stands at 40 000 learners. A 627 % increase 

over a four year period from 2006 to 2011. 
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The main challenges posited in ECD implementation and monitoring is pivoted on the 

following constructs as bulleted below; 

 

· Overcrowding at existing ECD centres where 60% of the buildings are dilapidated. 

· There are different registration requirements within the Department of Health and 

Education. 

· EPWP is not implemented at Municipal level and there is not enough support 

structures to create work opportunities and empower the co-operatives with the 

relevant skills and competencies. 

· Treasury funding is not sufficient to expand Pre-Grade R access to ECD services. 

 

INCLUSIVE EDUCATION 

 

The roll-out strategy for Inclusive Education in the province is in line with the framework 

of establishing an Inclusive Education and Training System as outlined in Education 

White Paper 6 on Inclusive Education, 2001. Amongst other things, this includes: 

strengthening education support services, advocacy campaigns and expanding 

provision and access. 

In addition, the following priorities are implemented as per National cost driver strategy: 

Human Resource Development, Provision of Specialized Additional Social Support 

Staff, Environmental Access and Provision of Assistive Devices. 

 

The Province has only 18 special schools; 3 schools for vocational education, 11 

schools for learners with multiple disabilities and 4 Child & Youth Care Centres.  Eight 

(8) of the schools are in Nkangala, 7 in Gert Sibande, 3 at Ehlanzeni and none for 

Bohlabela.  The glaring uneven distribution of special schools across the four Districts of 

the Province translates to the extent of disparities in the provision of education for 

learners who require additional levels of support.  However, there are 140 mainstream 

schools designated for conversion into Full-Service schools to support a cluster of 

schools in a Circuit. Many learners who require mild levels of support in mainstream 

schools are also assisted. Moreover, some learners are granted examination 

concessions as per identified need.  

 

The main challenge for this sector is the shortage of space in the existing special 

schools; the schools are full to capacity and boarding facilities are inadequate.  Also, 

among the existing schools, there are no secondary schools. As a result, there are no  
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learners that sit for Special Senior Certificate Examinations (SSCE).  There is a need for 

additional new special schools, for example, for the Deaf and Blind.  

 

Other challenges for Inclusive Education include: delays in the filling in of vacant 

specialists posts resulting in limited support for schools, limited space in the existing 

Special Schools hinders placement of children of school going age that are out of 

school.  Also, some Special Schools are not provided with transport (buses) 

 

NUTRITION 

 

The National School Nutrition Programme (NSNP) was previously known as the Primary 

School Nutrition Programme (PSNP) and was located in the Department of Health.  The 

process of transferring the NSNP from Health to Education was stated in 2002, and 

Cabinet directed that Ministers of Education, Social Development and Health 

(Convener), find a way of strengthening the programme and also ensure that it functions 

properly.  

 

Agreement was reached between the Ministers of the departments mentioned above 

that the PSNP should be transferred to the Department of Education given its 

educational outcomes and the fact that it is implemented in schools, which are the 

functional responsibility of the Department of Education. 

 

In addition, the Department of Health felt the full implementation of the Integrated 

Nutrition Programme (INP) was hampered by the administrative requirements of the 

school feeding. Upon approval by Cabinet the NDBoE started a process of setting up 

systems which culminated with the transfer of PNSP with effect from 01 April 2004. 

 

The NSNP is funded through a Conditional Grant by the National Department of Basic 

Education.  It is a three legged programme providing nutritious meals to targeted 

learners; Food production initiatives as contribution to the Integrated Food Security 

(IFS) net and Nutrition Education. 
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The distribution formula is in accordance with the poverty distribution table used in the 

National Norms and Standards for School Funding as gazetted by the Minister of Basic 

Education on 6 November 2009. Learners targeted for feeding are:  

· Learners in primary and combined schools ranked in Quintile 1, 2 and 3 (including 

grade R learners) 

· Learners in secondary schools ranked in Quintile 1, 2 and 3. 

· Learners in special schools serving poverty stricken communities 

· In exceptional cases, learners who are from poverty stricken communities in schools 

that are “inappropriate” ranked in quintiles 4 and 5. 

 

LITERACY AND NUMERACY 

 

A number of systemic assessments have taken place in South Africa since 1994.  

Trends in Mathematics and Science Studies (TIMSS), featuring Maths and Science, and 

Measuring Learner Achievement at Grade 4 were the first surveys conducted and South 

Africa came last. 

 

In 2001, the first Systemic Evaluation survey was conducted at Grade 3 level.  Learner 

performance was evaluated in terms of the contextual factors influencing the education 

system. Literacy, Numeracy and Life Skills were assessed and learners from 

Mpumalanga, achieved just below the national average. The same cohorts of learners, 

who are in Grade 12 in 2010, were tested again in 2004 when they were in Grade 6 in 

Languages, Mathematics and Natural Sciences.  Again the learners of Mpumalanga 

achieved scores lower than the national average in Mathematics and Languages, but 

for Natural Sciences were on par with the national average.  What is of more concern is 

the fact that the results did not improve from 2001 to 2004 and the same learners were 

in Grade 12 last year. 

 

In 2005, a provincial survey was conducted in 72 schools, offering Grade 6, in 

Mpumalanga.  The idea behind this survey was to cover circuits that were not covered 

in the 2004 National Survey.  The results were similar to the 2004 results. In 2007 a 

Grade 3 survey, focusing on Literacy and Numeracy was done.  The learner 

performance results were the same as in all the other surveys: Mpumalanga learners 

achieved just below the national average.   
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5

Comparison in Achievement Rates Overall Provincial over the years

Overall Provincial Results - 2010 Performance Of Districts  

Different Categories 

51.8

2010 Grade 12 Results Compared

The year 2008 saw the inaugural Annual National Assessment (ANA) being written by 

almost 90% of the primary schools in Mpumalanga.  This assessment formed part of the 

Foundations for Learning Campaign.  The ANA focused on Literacy / Language and 

Numeracy / Mathematics.  Tests are set by the NDBoE and are written by all learners in 

Grade 1 – 6.  Again the results of these tests indicated very low scores in both 

Literacy/Languages and Numeracy/Mathematics in all the Grades (Gr 1-6) in line with 

previous Systemic Evaluation results. 

 

The current teaching fraternity is not adequately trained on the curriculum as well as 

methodology teaching and assessment techniques. The underperforming schools are 

having severe managerial problems and this result in poor discipline and commitment 

from both learners and teachers.   



Circuit Performance

%

First Top 30 Performing Schools
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FET COLLEGES 

 

The Further Education and Training Colleges Act of 2006 gave birth to the new 

configuration of FET Colleges. Concurrent to the rebirth of FET Colleges was the 

pronouncement of the new NC(V) curriculum that came into effect in 2007.  In 

preparation for the phase–in process, colleges were recapitalized so that they meet the 

basic infrastructural requirement of the new curriculum.  Because of the big margin of 

deprivation of resources as a result of the past, many colleges still need infrastructure in 

order for them to meet admission demands and ability to offer a wide range of 

programmes. 

 

FET Colleges are important institutions which are agents of the Department of 

Education in skilling the nation.  They offer skills that make a big difference in families, 

communities and the country as a whole.  For colleges to succeed in doing this, they 

must be empowered through policy and legislation and appropriately staffed and 

resourced to respond to job opportunities, the demands of the labour market and the 

needs of employers, as well as to the needs of communities and the public policy 

imperatives of government. 

 

Since public FET colleges are an extension of the developmental state, a key challenge 

is to define the distribution of powers and functions across different levels of the system, 

ensuring that: 

· Colleges are instrumental in the process of democratic change and accountable to 

broader society 

· A balance is found between the management discretion that a college requires in 

order to deliver relevant programmes in a flexible and responsive manner, and the 

role of the state in planning and overseeing the development and the performance of 

the public FET college system 

· Colleges address the needs of disadvantaged groups or communities, and also 

redress market failure with respect to the provision of critical or priority skills 

· The college system becomes highly responsive to the needs of employers and the 

demands of the labour market, with particular emphasis on developing scarce skills 
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· Colleges receive appropriate levels of support and development assistance to 

effectively develop and implement their Programmes and Qualifications Mix (PQM), 

using the best colleges as the benchmark in this regard 

· Colleges demonstrate that they have the capacity to carry out the functions that are 

assigned to them 

· Key stakeholders play an important practical role in policy and governance through 

structured dialogue and consultation at the system level and the institutional level 

(articulating labour market and social demand and ensuring the responsiveness of 

the colleges) 

 

Differentiation among colleges is a key principle in addressing the above challenges. 

Differentiation (which is in fact a reflection of current realities within the sector) is taken 

to mean that each college will be distinguished by its individual Programmes and 

Qualifications Mix (PQM), which may differ from other colleges in terms of the range 

and level of programmes offered, and the numbers enrolled, driven by a long-term 

national development plan for the college system in response to various factors 

including: 

 

· the geographical location of the college; 

· the local labour market; 

· the communities served by the college; 

· linkages with higher education; 

· district, provincial and national growth and development plans and HRD strategies; 

· the capacity of the college to offer particular programmes, as determined by the 

relevant Quality Council or other quality assurer; and 

· historical inequalities. 

 

A PQM approach is the appropriate vehicle for the approval and funding of college 

programmes. This approach suggests that approval of each college’s PQM will be 

based on two related but distinct processes: approval by the appropriate quality council 

of the programmes each college proposes to offer and approval by DHET of the overall 

PQM for each college, based on college performance data and the objectives of a broad 

national plan for the college sector. 
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The implementation of an effective and efficient PQM-based process depends on a 

number of key factors, not all of which are currently in place. These include: 

· Appropriate planning, financial and administrative capacity in the colleges 

· Properly constituted, strong, effective and informed college councils 

· Appropriate planning, financial and administrative capacity in DHET 

· Effective and informed industry and stakeholder representation and engagement at 

the system level as well as at the institutional level 

  

Some of the challenges faced by the sector are that NC(V) students have to take 7 

subjects per level.  The transition from a normal school system to a college routine is 

noticed to be problematic to students.  Some of them stay away from classes which 

result in poor performance.  

  

The curriculum is pitched high and many students fail to pass all subjects.  This is 

evident by the certification rate which is low (less than 50%).  Public perception of 

colleges is not what we desire.  Colleges are seen as institutions to which students who 

cannot cope academically, should be referred to.  This is evident by for example school 

reports where learners had failed but it was indicated on the report that the learner 

could be condoned provided he or she goes to an FET College.  Sometimes we watch 

TV interviews where people with little and biased information against FET Colleges 

speak about their own misleading perception of FET Colleges resulting in the damaging 

of these institutions. 

 

MATHEMATICS, SCIENCE AND TECHNOLOGY 

 

Recent findings from the Centre for Development and Enterprise's (CDE's) study into 

education's role in skills development, the empowerment of black South Africans and 

economic growth published in October 2007, confirm that far-reaching reform is sorely 

needed in the areas of mathematics and science education.  The fact that students are 

not able to pursue Mathematics and Science-related degrees at Universities is a 

significant problem.  There is therefore a need to dramatically improve Mathematics and 

Science performance, especially at secondary school level.  The CDE also strongly 

urged that foreign skills be more actively recruited to fill the new government-approved 

quota of 2 000 foreign teachers. It added that new capacity was required in government 

to make the intervention work, and that the private sector needed to use its resources 

more strategically and in support of the overall programme. 
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The scenario in Mpumalanga is that only between 30-40 % of teachers in Mathematics 

and Physical Science have studied content in these subjects; at least up to a junior 

degree level.  The same percentage of curriculum implementers in the two subjects  

have done grade 12 content and a teaching diploma but are supporting grade 12 

teachers, some with degrees in the subjects.  Even the under-qualified teachers for 

these subjects are in short supply; some schools go without teachers for several months 

in a year. 

 

The Department of Basic Education, through the Action Plan 2014: Towards the 

realisation of Schooling 2025, has set output goals and performance targets for 

Mathematics and Science to be achieved in all the phases of schooling by 2014.   To 

achieve the set output goals as well as to reach the performance targets for 

Mathematics and Science would require that the entire system of education focus on 

the actual attributes of underperformance in Mathematics and Science. 

 

A Mathematics and Science Improvement Strategy is being developed as a means 

towards advancing the achievement of minimum targets set in the Action Plan 2014: 

towards the realization of Schooling 2025.  The strategy is based on the evidence-

based approach, which primarily requires that all the interventions should be a response 

to or informed by empirical evidence. The ANA, NSC examinations, regional and 

international studies, as well as other currently available research findings conducted in 

or outside the department could inform the nature of interventions required. 

 

Four domains are highlighted in the strategy: Learning domain, Teaching domain, 

Content domain and Teaching-learning environment domain.  

 

Learning domain focuses primarily on the aspects that have a potential to inhibit 

effective learning of Mathematics and Science. These aspects could include, but not 

limited to, complex content that may need to be simplified, lack of proficiency in the 

language of teaching, learning and assessment, lack of exposure to career guidance 

programmes, diagnosis of barriers peculiar to Mathematics and Science, learners’ 

socio-economic background, lack of adequate textbooks.  All these aspects need to be 

probed and rectified to enhance performance in Mathematics and Science. 
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Teaching domain focuses on issues that affect Mathematics and Science teachers, 

e.g. resources, staffing, qualifications, insufficient content and pedagogical knowledge.  

Content domain could focus on issues embedded in Mathematics and Science 

content, such as policies on assessment, content ambiguities, new content that 

teachers are not familiar with, etc.  

 

Teaching-learning environment domain refers to the classroom, school, local 

community environment where teaching and learning takes place. Aspects that require 

probing include rigid policies such as Post Provisioning Model, dysfunctional schools, 

ineffective School Management Team, lack of resources (physical and human 

resources), large class sizes, etc.   

 

OBJECTIVES OF THE EDUCATION INDABA 

 

The main reasons for convening the education Indaba is to:  

 

· present consolidated recommendations of the education stakeholders forums; 

· develop a long term implementation strategy for improvement of learner outcomes 

in all grades; and 

· maximize stakeholder involvement in matters pertaining to education  

· consult stakeholders on the 2025 schooling concept 

 

 

PARTICIPANTS 

 

A total of 350 participants will be invited to the Education Indaba as follows:  

 

 

· Members of the Executive Council     : 09 

· Portfolio Committee Members     : 06 

· District Mayors        : 03 

· Hosting Mayor        : 01 

· ANC Education Desk       : 02 

· Political Structures       : 10 

· All Senior Managers       : 40 

· CTU- SADTU        : 20 
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· CTU- ITC        : 10 

· NASGB         : 05 

· COSAS         : 05 

· COSATU        : 05 

· NEHAWU        : 03 

· SASCO         : 05 

· Circuit Managers       : 67 

· Officials           : 15 

· FEDSAS          : 05 

· MEDT         : 10 

· Exam Board          :    05 

· NATU           : 02 

· PSA          : 02 

· SAPA         : 10 

· National Youth Development Agency       : 05 

· Regional Management Teams (4 per District)   :  16 

· Curriculum Implementers      : 08 

· Community Development Workers     : 05  

· Curriculum Developers      :  08 

· Dept of Higher Education and Training    : 02 

· Dept of Basic Education      : 10 

· Mpumalanga Regional Training Trust    : 03 

· FET Colleges        : 06 

· Higher Education       : 02 

· NIHE         : 03  

   

TOTAL         ___________  
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PROPOSED PROGRAMME 

Day One 

 

08H00  : Registration and Tea 

09H00  : Opening  : National Anthem 

09H05  : Welcome Remarks: Cllr.  Gamede; Executive Mayor    

   Gert Sibande District 

09H10  : Presentations of the schooling 2025 targets and the    

   Departments APP 

09H40  : Presentation of the Learner Attainment Strategy: Mrs. LH   

   Moyane 

10H30   : Tea Break 

11H00  : Keynote Address by Honourable Premier: Mr. DD Mabuza 

11H45  : Brief of commissions:  Mr. Chukudu Manyabeane 

12H00  : Commissions 

13H00  :  Lunch 

15H00  : Plenary 

COMMISSIONS 

Three commissions will be set up to discuss at length the departmental goals and the 

achievement of targets in the various phases of the education system. 
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Day Two 

 

8H00 : Recap of the previous day activities: Mrs. Mahlasedi Mhlabane 

        Head of Department 

9H00 : Presentations 

· Report on internal assessment trends  in the Province – Mr Jan Mkhwanazi 

· Improvement of the provisioning of support programmes .i.e.  School Nutrition, 

Scholar Transport, School Infrastructure – Mrs Lucy Moyane 

· Presentations on maximizing stakeholder involvement in  education – Mrs Reginah 
Mhaule 

 

10H30  :   Brief of commissions : Mr  Jerry Tshoba 

11H00  : Commissions 

12H30  : Plenary 

13H30  : Closing Remarks  : Mrs Reginah Mhaule 

        MEC for Education 



Rhandza Xikolo Xa Wena 
Campaign

education
DEPARTMENT: EDUCATION
MPUMALANGA PROVINCE

MPUMALANGA 
A Pioneering Spirit

COSAS



education
DEPARTMENT: EDUCATION
MPUMALANGA PROVINCE

Mpumalanga Province improves 
the Grade 12 results by 

8.9%
making it the 4th most improved province in 

the country
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1GOAL is a campaign seizing the power of football to 
ensure that education for all is a lasting impact of the 
2010 FIFA World Cup. 

By bringing together footballers and fans, charities and 
organisations around the world, together we can call on 
world leaders to make education a reality for 72 million 
children by 2015. These children could be the NEXT 
generation’s leaders, sport stars, doctors and teachers. 

But without an education they are confined to a life of 
poverty. 
 
 
Ambassadors & Supporters

Hundreds of footballers, celebrities and world leaders 
have pledged their support for 1GOAL – will you join 
them? 
 
=David James - England Goalkeeper 
=Rio Ferdinand - England and Manchester United 
=Robin Van Persie - The Netherlands & Arsenal 
=Robinho - Brazil & Manchester City 
=Gary Lineker OBE - England (retired), Broadcaster 
=Michael Essien - Ghana & Chelsea 
=Kevin Spacey - Actor & Director

Together Educating the Nation
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